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Abstract
It isthroughacombinationofexperienceinworkingwithlocalhumanserviceagencies
asabehavioraltherapistandconsultantforacrisissupportteam,aswellasmy
experienceworkingandstudyingatNTID thatI becameinterestedinalittleresearched
topicknownasTherapeuticCrisisIntervention.Assuch,I reducedthattoaneven
smallerpopulation,specifically,DeafandhardofHearingadolescents,whoexhibita
displayofseveretoprofoundemotionalndbehaviorproblems.Asmyinvestigation
shows,successfulmethodsforworkingwithsuchauniquepopulationdoexistandhave
researchtosupportthem,butitisthoroughacombinationofusingpositiveDeafrole
modelsandcommunicationinASL, aswellasestablishingformalandtangible
behavioralexpectations,thatsuchprogramscanandwill beeffective.Problematically
speaking,financialresourcesoftenbecomeanissuewhentryingtoaddresstheneedsof
suchalittleresearchedpopulation,andthisisoneofthebiggestproblemshumanservice
agencieshavewhentryingtoestablisheffectiveprograms.
- --
ProiectOverview
It isthroughmycomprehensiveworkingexperiencewithlocalhumanserviceagencies
overthepastyear,coupledwithmyin-depthworkatNTID,aswellasmystudentteaching
placementfor12weeks,whichconstitutedacouplingofthetwoaforementionedinstitutes,thatI
becameinterestedinthisproject.Assuch,theverynatureofthisprojectisonewhichtranscends
thetraditionalboundariesofaliteraturereview.Whyisthis?Realistically,it seemsthathevery
focusofmyprojectisonewhichcannotbedirectlyassessedduetoalackofprimaryresearchon
thistopic.Myoriginalintentwastouseexistingresearch,aswellasmyownexperiencethrough
boththeworkplaceandtheschoolsetting,toanalyzethetrueeffectivenessofprogramssuchas
theResidentialTreatmentFacility(hereafterr ferredtoasRTF)program(andothersimilartoit)
atalocalSchoolfortheDeaf.However,issuesofconfidentiality,permissionfromsuchhuman
serviceagencies,andpersonalbiasmadesuchanalysismoredifficult,whichisnottodetract
fromtheimportanceofsuchresearch,owever.Instartingthisresearch,I didandstilldo,have
someveryfundamentalideas.Someofthemareoutlinedhere.
First,I feltthatheverynatureoftheHumanServiceagencyasanon- profitorganization
becomesofocusedonsavingmoneythathisdynamicisoftenlookedatbeforethewelfareof
thechildren,whicharethefundamentalreasonthatheHumanServiceagencyexists.A
commonpracticeofhumanserviceagenciestodayoftenrevolvesaroundthis:costcutting
measuresincludeforegoinglookingtohiretomostqualifiedandcompetents affintermsof
education,tohiringpeoplethatmaynotbeasqualified,butperhapsarenotasexpensiveto
retain.Lookingtohireacomprehensivepackageof skillswhichispresentinanindividualand
bestsuitedtoservetheclientsisnotreallythemostimportantfocusofthehiringprocess,
althoughitshouldbe.
Additionally,theverynatureofresidentialtreatmentprogramsforchildrenwhoexhibit
antisocialbehaviororotherpersonalitydisordersinvolvephysicalrestraints.Thus,itwould
seemimperativetohavestaffwhoarephysicallyinshape,forallintensivepurposes.Yet,such
isnotthecase,asstaffoftenhaveavarietyofphysicalailments(which,forobviousreasons,I
cannotgetintodetailhere)thatpreventthemfromrestrainingaviolentclientinamannerthatis
safeforboththestaffandtheclient.Inthisway,weseethataprincipalfocusonfinance,rather
thanchildren,becomesaninherentflaw,whichcouldleadtosuchanagency'sdownfall.Also
exhibitedinthesemeasuresi lowbudget,lowqualityfood,healthcareandsanitation,allof
whichcontributetoavolatile nvironmentthatcouldpreventaclientfromimproving,andinthis
waycontinueanegativeantisocialtrend.
Theproblemiscompounded,then,whenyouintroducetheaforementioneddynamicsinto
thetreatmentofDeafclients.DealingwiththeDeaf,inandof itself,isauniquedynamicwhich
is inherentlycompoundedbyissuesuchascommunicationa dculturaldifferences.Tomy
knowledge,inworkingwithaDeafpopulationwhichliveinagrouphomesetting,thevery
natureoftheclientservicedeliverypackageiscompletelydifferentduelargelyto
communication.Butit isdifferent,inawaythatithasseemedlikethis;whereas,hearing
childreninresidentialprogramspossessveryprofoundbehaviorthatisoftenaccompaniedby
violentexhibitions,myexperiencewiththeDeafhavebeensomewhatdifferent.WhileDeaf
clientsmaypossessproblemsofamoreseriousnature,theseareoftenminimalcomparedtothe
factthatheissueswhichcontributetoantisocialbehavioris acommunicativeone,withtheDeaf
clientsoftenbeingmarginalizedinthehomeduetopoorcommunicationskills.
This,I feel,isexhibitedbythehighpercentageoftheDeafclientsbeingdischargedfor
positivegrowthandimprovementasopposedtothehearingclients,inresidentialsettings.A
trendthatwetendtoseeisthatheDeafaredischargedbecauseofsignificantimprovementi
self-control,evenamongthoseclientswhopossesautismorotherbehavioraldisorders.The
hearingclients,however,aremoreoftendischargedinatransferf omHumanServiceAgencyto
otheragency.(Infonnationf rthiscanbeobtainedfromlocalhumanserviceagencies;I cannot
printsuchinfonnationhere.)WhatSocialWorkerstendtoseeoftenisthatsomeclientswho
haveseriousbehaviorproblemswhicharenotimprovingbecomealiability,andarebounced
fromhometohome.It canbecomeaviciouscycle.
Theneedforreview,inthismanner,iscritical,especiallybecauseofthedynamic
populationoftheDeafandtheinherentissuesprevalentwithinaresidentialconstruct.It is
unfortunate,hen,thatwhilethereis awealthofinfonnationrelatedtotheuseofASL andhow
Deafpeoplelearn,thereis arelativelyminimalamountof infonnationwithwhichtoanalyzeand
assessthemostviablewaytotreatDeafclientswhoexhibitantisocialbehaviors,outsideofa
medicalperspective,andinmQreofaculturalandcommunicativeone.If welook,then,atthe
researchpresented,wewouldbeunabletofindenoughcomprehensiveresearchtodiscussuch
casesbasedonmyobservations.
Inthisway,weseethenthatmyapproachdrawsfromhearingandspecialeducation
literature,andit isthroughmyexperiencethatI usethiscomprehensiveliteraturer viewto
bridgeandmakesomeinferencesabouthebestwaystoapproachtheresidentialtreatmentof
adolescentDeafclientswhoexhibitavarietyofantisocialbehaviordisorders.I thinkthathe
readerwill findthematerialbothcomprehensiveandinfonnative,butatthesametime,hopefully
- -
bemotivatedtoinvestigatesuchmattersinhisorherownresearch.Thiswill addtothebreadth
ofcurrentresearch,whichisdesperatelyinneedofauniversalfocus.
---
RevisedStatementofProblem
In lookingatworkingwithDeafadolescentswhoareshowingsignificant
symptomsofantisocialbehavior,amajorityofhumanserviceagenciesinAmerica.
provideasettingwhichis ill- equippedtodealwiththecomprehensivepackageof
issueswhichpresentsinsuchacaseintheDeafcommunity.Thenatureof
communication,theculturalanomalieswhicharesouniquetoDeafnessasa
phenomenon,andthehistorywhichclientsoftenhavewithparentswholack
communicationrparentingskillsmakesit difficultofindawinningcombinationof
competents affandprofessionalstodiagnose,treat,andeventuallyrectifytheproblem.
In thisway,weseethateveryhumanserviceagencyhasauniqueapproach- thereis
verylittleadherencetoauniversalstandard,acomprehensiveapproachtohowtodeal
withsuchDeafclients.
It isthroughmyworkasasupervisorfacrisissupportteamatahumanservice
agencythatI becameinterestedinhowsociety'sagenciesapproachandtreathesmall
percentageofDeafadolescentswhoexhibitantisocialbehavioraltendencies.Through
thecourseofmywork,I haveseenalltooofteninconsistentandflexible(notinapositive
way)approachestoservicingandtreatingDeafclients.I lookedtowardsmainstream
literaturetoidentifyuniversalapproaches,yetI wasabletofindverylittleresearchon
thistopic.This,inandof itself,tellsusseveralthings.
Principally,it informsusthathereis littleresearchinthesubject,andthrough
thisabsenceofresearchwefindhumanserviceagenciesstrugglingtogivea
comprehensiveservicedeliverypackagetoclients,oftenwiththeexclusionofastrong
communicativeorculturalbasis.Additionally,it allowsustoinferthatmany,if notall,
ofthetreatmentapproachesdrawfrommainstreamhearingtreatmentsandresearch.
Whiletherearesimilarities,certainly,itwouldseemthathathecentralissuesof
communicationa dculturaldifferencemakestheapproachofserviceandtreatmentofa
Deafpopulationauniquedynamic,tosaytheleast.
In thisproject,I will thereforeanalyzesomeofthemainstreamapproachesto
treatment,someofthespecialeducationperspectiveontreatment,includingtheuseof
physicalrestraintsasatreatment,andDeafnessasauniquedynamictoseeif some
coherentconclusionscanbedrawnonhowahumanserviceagencymight,inavery
theoreticalconstruct,approacht etreatmentofDeafclientswhoexhibitantisocial
behavioraltendencies.My hopeisthatheargumentspresentedwithinthispaperare
cogent,informative,andspurthereadertodrawhisowninferencesintermsofthis
seriousandoftenoverlookedresearchedmatter.Approachestotreatmentareoften
viewedasmedical,givenintermsofprescriptionsandremedies,thatwearelikelywon't
toforgethatit isapersonwearedealingwith,andaDeafoneatthat.
ConsiderationofStudiesandOtherWork
Theverycontentofservicedelivery,whenlookingata"specialneeds"
population,isacomplexandnotalwaysaclearcutissue.Inknowingthis,itwouldseem
thathelabel"specialneeds"issowidespread,itwouldbealmostanimpossibilityto
categorizealldisabilitiesunderthename.If welookatsensorydeprivationasaspecial
need(blindness,Deafness,ormultiplehandicaps,etc),thenhowcanweatthesametime
examineattentiondeficitasaspecialneed,andapplythesameprinciplesoftreatment?
Howcanwelookatdyslexia,motorimpairment,cerebralpalsy,allunderthesame
treatmentuniverse?Clearly,it isnotasimpleprocess.
Fortunately,SpecialEducationhastakensuchaplace~noursociety,thathe
investmentoffinancialandhumanresourcesintoworkingwithsuchaproblemhasbeen
tremendous.Now,if weexaminetherationsofspecialeducationclassrooms,weseethat
theclasssizesaremuchsmaller,fromoneononetoperhaps8to10. Also,weseethese
rationsofspecialneedstudentsoteachersandteachingassistants,suchas6:1:1. This,
obviously,differsdrasticallyfromtheapplicationofaregulareducationclassroom,
whereit isnotuncommontohaveaclasssizeover30withasingleteacher.Now,
classificationhasalsobecomequiteapopularprocess,aswitnessedbytheprevalenceof
trackinginoureducationalsystem.Partofthereasonforthismaybethathereisalarge
financialincentiveforclassification,asmoniesareallottedbasedonschooldistricts
perceivedratioof"specialneeds"students.Manycategories,manylevels,allfor
individualization,to"fitthestudentsneeds",orsowetrytoconvinceourselvesatschool
boardmeetings.Sometimes,wereallyarenotmetingthestudents'needs.
Whenachildtranscendstheboundariesofnormalbehavior,whenheorshefalls
intoacategoryknownasspecialneeds,butmorespecifically,whenachildbecomesan
increasingdisruptionorthreattothemembersoftheclass,thenthisis theproblemthat
weareinterestedin. It isherewherewefindperhapsthemostcomplexandintriguingof
issues;thenatureofbehavioritself,andthefundamentalrootcausesbehindsuch
behavior.Often,it stemsfromthehome,parentalupbringingandsadlyenough,ahistory
ofabuse(sexual,physical,emotion,andsoon).Yet,thecriticalquestionishowtorectify
suchbehavior,howtostemit,tocurbit,tolookatit inanunbiasedwayandthentotreat
it,notasachildwhois"actingbad",butasadisease,treatableinacontextjustasan
infectionmaybeconsidered.Realistically,nottoerasetheexperiencesofthechild(those
who'sareprofoundlynegative)buttohelpcreateacopingmechanism,andinthisway
showthathechildcaninfactbeasuccess- innocencemaybelost,butafuturestill
exists.Suchanissueissoincrediblycomplex,wemustfirstacknowledgethatspecial
educationisanimpreciseart,andonewhichmustbealwayswillingtochange,tobe
flexible,fair,andyetfirmin itsconsistency.
BeforeweaddressthedynamicofDeafnessasaspecialeducationparadigm,let
uslookatsomemainstreamhearingliteratureonchildrenwithspecialneeds,andthen
bridgefromthere.
TheSoecialNeedsTreatmentAooroach
Lotsofprimaryresearchere,allofit importantin itsownuniqueway.The
article,IEP - SpecifiedPeerInteractionNeeds:AccurateButIgnoredillustrateshowour
specialeducationsystemusescertainparadigmstodiagnoseandprovidetreatment,but
thetreatmentsuggestedonpaperandthatwhichisappliedintheclassroomcanoftenbe
verydifferentfromeachother.Asstudentswithdisabilitiesare,forobviousreasons,
lackinginpeerinteraction,IndividualizedEducationProgramsoftenreflectheneedfor
stimulatedandfosteredpeerinteractionpresumablytoencouragesocialgrowth.Yet,the
authorsreporthatIEP'shavebeenshowntobeinaccuratewhenreportingpresentlevel
offunctioningandgoalsinacademic(Schneck1980;Smith1990),andsocial
domains(Fieldler& Knight,1986)Observationofsubjectshowedthatsocialinteraction,
whileactuallyidentifiedappropriately(andsubsequenteedsforinteraction)werenot
beingaddressed.Whatdoesthismean?Thisillustratesthefactthat,whiletheIEP may
helpif properlyapplied,theapplicationoftreatmentif notsuccessfulmayhinder
progressandimprovement.Knowingthis,wecaneasilyequatethisphenomenontoour
servicedeliverywhendealingwithDeafclients;assoveryoften,thenatureoftheir
antisocialbehavioris,infact,social,andinthisway,attimestheydonotbenefitfrom
inappropriateculturalandcommunicativetherapy.
In thisway,whatweareseeingisnotjustaninteractivelackonthepartofthe
clientsandstudentswhoareassignedIEP'sandexpectedtofollowthem,butonthepart
ofteachingandsupportstaffwhoarechargedwiththeimplementationfsuchprotocols.
CriticalElementsof theTherapeuticMilieu
In lookingatthetherapeuticmilieu,especiallyin aneducationalsetting,it is
importanttoremaincognizantofthefactthatspecialeducationcanonlydeliverneedsas
effectivelyasstaffandfacultycanadministertothem.Consider,forexample,the
importanceofbackgroundchecksinhiringstaff.An examplewhichcameuprecentlyin
-----
theRochesterareashowsthat,oftentimes,humanserviceagenciesaresodesperatelyin
needforstaffthatheywill hireanyonewhoiseitherdesperateforajoborwillingto
acceptanincrediblylowpayrateintheinterestsofsocialwork.Onelocalhumanservice
agencyintheRochesterareahad,forexample,severalstaffwhowereworkingina
supervisory,directcarecapacityfortheagency.Yet,onenightonthenews,thesesame
employeesoftheagencywerebroughtupondrug,gangandweaponsrelatedcharges.I
guessthefundamentalquestionwouldbethis-howisitpossiblethatstateandfederally
subsidizedhumanserviceagencieswouldallowsuchpeopletoworktheirwayintoa
systemwhichseekstoprovidedirectcaretotroubledyouth?Ironically,thenightafter
thedrugbustbytheRochesterpolicedepartment,oneofthewomenwhowasbroughtup
onweaponspossessionschargeswasbackworkingdirectlywithclientsthenextday,and
thiswaspermittedbytheadministration.Clearly,whentheadministrationallowsgang
relatedcriminalstoprovidedirectcareservicestoclientseekingrefugefromsuch
institutions,thereisaselfperpetuatingcycleofnegativedestruction,andit isthesingle
voiceswhocryoutforjustice,whoareviewedasthetroublemakers.
It isthroughthiskindofhaphazard,"devilmaycare"attitudethatweseeissues
arisingsuchaslowclientimprovementratesanddischargeduetoapositivehealing
process.In thisway,themajorityofclientsthatsuchbehavioralhealthsystemsservice
areadolescents,wefindspecialattentiontothisfactinthearticleStudentswithLearning
ProblemsatRiskinMiddleSchool:Stress,SocialSupport,andAdjustment.Thispiece
ofprimaryresearchexamineshowspecificallythereis apredispositionforadolescents
aroundmiddleschoolagetobeatrisk,specificallywhentheyhavelearningdisabilities
ormildmentalretardation.Theauthorscitethatinmiddleschool,thetransitionalperiod
andincreasedacademicdemands,wouldtheoreticallytendtoputmorestressonall
students,andthosewhofallatthebottomoftheadjustmentscalewouldinturnencounter
morestress.Theresearchheretendstosupportsuchnotionsdescribedabove,withthe
practicalimplicationsfocusingontheneedtoprovideadditionalsupportforstudentswho
maynotpossessappropriatecopingmechanisms.
Withrespecttocopingmechanisms,wecannotunderestimateth importanceof
pos~essingappropriatemechanismsforintegrationorreintegrationintoamainstream
setting,beyondthetraditionalimproveanddischargephilosophy.It iscriticalto
rememberthat,foramajorityofresidentialtreatmentpackages,clientsareoften
exhibitinginappropriatecopingmechanismsintheformofviolentordestructive
outbursts,whicharedisruptivetothefamilysetting.Yet,oftensuchinappropriate
mechanismsarelearnedfromparentswhodisplayidenticalbehavior,andinthisway,the
childtendstolearnbyexample.Thisisespeciallycriticalwhere,indiscussingsuch
behaviorwithDeafclients,thebreakdownofcommunicationbetweenaDeafchildand
hearingparentswhopossesslittleornoskillinASL areunabletoresolvecrisis,conflict,
orevensimplematterswherethechildshouldbegivenasayandanopportunityo
exercisesomeindependentthought.
II. ElementsoftheTherapeuticMilieuWhichMavDetractfromSuccessful
ImplementationofaComprehensiveServiceDelivervPackaee.
Inknowingthatworkingwitharesidentialpopulationwhoisexhibitingantisocial
behavioraltendencies,notseverelyantipsychoticinnature,isadelicateandoften
unchartedtypeofwater,historyhasoftenreareditsuglyheadinavarietyofformsof
abuse,neglect,ormaltreatment.Fromphysical(corporal)punishment,beatings,exual
andemotionaltorture,noxiousubstances,andseverexamplesofdevianttreatment,
societyhassoughttoestablishguidelinesforhumanetreatmentofclientsin atherapeutic
manner,andhavedonesoinresidentialsettings.Theonlyissuewiththisisthatwhat
worksforoneclientisnotguaranteedtoworkwithanotherclient,andthisiswhatmakes
theprocessofspecialeducationandbehavioralrehabilitationsuchanartfonn,butoften
pronetoelTorandmisdiagnosis,assymptomscanseemsosimilarbuttherootcauseof
theseissuescanbesounclear- it isahitandmissprocess.
ThearticleTheCaseLawonAversiveInterventionsfor StudentswithDisabilities
outlinesomeofthehistoricalprecedentswhichareusedinthetherapeuticmilieu,but
looksatwhatispennissibleandnotpennissibleinthetreatmentapproach.Whilethe
caselawdescribes5areasof intervention,andthearticleoutlinesprecedentsofwhere
suchaversiveinterventionsweredescribedaspennissibleorinadmissible,reallywhatwe
seeisadiverseaITayandperspectiveonacceptablestatuteof limitationsbyvarying
courtsintheadministrationfaversiveintervention.I haveenclosedcopiesofthearticle
in appendixC, forthereader'sperusal.Pertinentcaseshavebeenhighlightedinyellow.
Inasmuchasweareexaminingresidentialdirectcarescenarios,it isthroughthe
useofphysicalrestraintthatwefindourselvesinaparticularlyprecarioussituation.That
is,whenachildisbecomingaggressivetohimselforothers,inviolentlyphysical
mannerisms,thataninterventionmustakeplace.Thenatureofthisintervention,
however,isonewhichis subjecttoclosescrutiny.Whatis acceptable?Is tyingachild
acceptable?Handcuffing?Wrappinginablanket?Indeed,thecasestudiesonthese
techniquesarevariedandwidespread,andcourtsoftenviewthesamerestraint
applicationswithdifferingopinions.Inmosthumanserviceagencies,therearethree
methodsofphysicalinterventionwhichareused.Theyare-HandleWithCare,Cornell
SingleandTwoPersonTakedown(includingsmallchildrestraint,oftenknownasa
baskethold)andSCIPtrainingwhichisanotherrestraintoptionoftenusedbyEmergency
MedicalPersonnelandServiceOrganizationsworkingwithdevelopmentallydisabled
clientele.SCIPwillnotbecoveredinthiswork,becauseinmanyorganizationsweseeit
fallingoutoffavorasachosenrestrainttechnique.
HandleWithCare.Thisemploysarestrainttechniquewhichis initiatedusinga
PrimaryRestraintTechnique,orPRT,wheretheclientsarmsareinterwovenwiththe
restrainersarmsandthentheclientisgentlyplacedinafacedownposition,asto
immobilizethemandpreventtheclientfromfurtherself- harm.A tripodpositionof
supportisusedinthiscase,wherethestaffisoftenleaningonhisorherelbowfor
physicalsupport,andtohelpfacilitatebreathing.Physicalrestraintsbecomevery
precariousbecauseasmanylawenforcementagencieshavedemonstrated,thereisa
viciouscyclewhichcanoccurwhentryingtorestrainanotherhuman.Thatcycleis,if a
personisinapronepositionandcannotbreathe,thebodilyreflexistostrugglemore.In
thisway,thisperpetuatestherestrainingofficerorstafftoapplymorepressureto
suppressstruggling,whichhindersbreathingmore,andsoon.Often,thistypeofcycleof
escalationcanresultindeathoftherestrainedindividual,andthisis oneofthereasons
whysuchtechniques,wheninappropriatelyappliedbyincompetentstaff,canbeasource
ofsignificantliability.As theabovementionedexampleillustrates,oftentimeshuman
servicesagenciesaresomewhatlaxintheirscreeningandselectionof staffwhoworkin
directcarewithclients.
CornellSingleandTwoPersonRestraintTechnique.Developedby
researchersatCornellUniversity.SomewhatlessaggressivethantheHandleWithCare
application,thisformofinterventionusestheclientfacedownintheproneposition,with
armsrestrainedattheside.Inthisway,therestraintsecondarypersonholdsthelegsasto
minimizethethreatof impactobothclientandstaff.
Thesmallchildrestraint,oftenknownasabaskethold,isprobablythesafestand
mosteffectiveformofphysicalrestraint.In thisway,therestrainingstafforofficer
wrapstheclientsarmsacrossthefrontofhisorherchest(restrainti i iatesfrombehind
theclient)andsitswithhisbacktothewall,forsupport.Thisprotocolisoftenusedas
wellforpregnantmothers(teenageoryoungadolescentfemales).
Now,whenusingphysicalinterventionwithpsychiatricand/orbehavioralDeaf
clients,logisticallyanissueofnumbersbecomescritical.Thatis,foraHandleWithCare
restraint,heprotocolusedrequirestwostaff.Yet,fortheissueofcommunicationfor
calmingandtherapeuticeffects,theuseofASL isanimprobabilityduetothephysical
positionofthetworestrainingstaff.Therefore,a3rdstaffmemberisneededto
communicate.Whenlookingattherationsofstafftoclientsin atherapeuticmilieu,we
seethatherationof stafftoclientsneverevenapproachesclosely3 : 1, andso,it
becomesasafetyissue,logistically,totrytoaccommodateclients'needsandmaintaina
safeenvironmentwhileprovidingsupportandsupervisionforclientswhoarenot
involvedinphysicalinterventions.Numerically,arestraintdoesnotaddup. Andthisis
yetanotherissueoftenseeninGroupCaresituations.
TurnoverRateofStaffandFacultvwithintheTherapeuticMilieu.
Unfortunately,theprevalenceofSpecialEducationteachersi growing,butit is
notgrowingcommensuratelywiththerateofdiagnosisorclassificationofchildreninto
specialneedscontingencies.Knowingthis,specialeducationteachersareoftenfinding
themselveswithanoverworkedcaseload,andburnoutratesandretentionratesofspecial
educatorsdoesseemtobeencounteringsomeissues.
ThistopiciscoveredindetailinthearticleFactorsthatPredictTeachersStaying
In,Leaving,orTransferringfromtheSpecialEducationClassroom.Inthispieceof
primaryresearch,weseethat1,576FloridaSpecialEducatorswerefollowedfortwo
yearsandexaminedattheendofthetimeperiodforfrequencyof leavingtheprofession
ortransferringtoanalternateschoolclimate.Resultsindicatedthat,mostoften,people
leftduetoperceptionsofpoorschoolclimate,aswellashighstress.(Miller,Brownell,
andSmith,1999)Thesefactorsareindeedprevalentinthefieldofspecialeducation,and
notjustinthestateofFlorida,butthroughouttheworld,andtheUnitedStatesespecially.
As thearticledescribes,thathere xistfoursignificantfac.torswhichinfluence,to
agreatextent,herateofretentionorattritionofteachersinthespecialeducationfield.
Now,inknowingthis,wecanrevertbacktothegeneralsubjectofthisthesis,whichis,
Deafresidentialprograms,andhowsuchresearchaffectsthetherapeuticmilieuofsucha
program.Knowingthatheattritionrateofspecialeducatorsi high,wecanin avery
surewaymaketheassertionthat,foradirectcareresidentialworkerwhoreceivesmuch
lesspay,benefits,andotherbonusesofworkinginthefieldofspecialeducation,andis
alsoexposedtoeverchanginghoursandovertime,thesatisfactionrateofjoband
employmentamongdirectcareworkerswouldbeconsiderablypoorer.And,it ishighly
----
difficultofinddocumentedresearcht atI havebeenabletofindonthismatter,I do
knowfrommyexperiencethatmanypeoplefeelteachinginresidentialspecialeducation
programsorworkingdirectcareresponsibilitiescarrywithitasignificantamountof
responsibility,andtothisleadstoahighdegreeofburnout.It isarecurringthemeinthe
fieldofSpecialEducation.
Withthisinformationthen,it shouldcomeasnosurprisethatclientsareoften
havingtroubleforminghealthyrelationshipswithteachersandlinecareworkersduetoa
significantlyhighturnoverrate.Now,rememberthatmanyclientsareinresidential
treatmentprogramsbecauseofasignificantdifficultyforminghealthyrelationships.If
weacknowledgethistobetrue,thenatthesametimeweseeanotherformofnegative
inherentinadirectcare,residentialsystem,andthatisthatahighstaffturnoverrate
perpetuatesanxietyaboutforminghealthyrelationships.Anotherelementinthe
therapeuticmilieuwhichpresentsi suesandis,byitsverynature,difficultoovercome.
In thearticle,HowWePreventthePreventionofEmotionalandBehavioral
Disorders,byJamesKauffman,describeshow,in societytoday,wehavelittleornoreal
preventivemeasuresthatareeffectivein implementation,realistically,thathere xistsno
bestpractice.Hesaysonthistopic:
I cautionherethatpreventiveeducationalinterventionisonlyonefacetofacomprehensive
preventivestrategy,whichinvolvesfamilies,multipleserviceagencies,localcommunities,and
stateandfederalgovernments.Childrenandyouthmayshowtheearliestsignsofemotionalor
behavioraldisordersinnonschoolsettings,andeducationalonecannotaddresstheproblemof
preventionadequately.Moreover,specialeducationandgeneraleducationmustworktogetherto
implementbesteducationalpreventivepractices.Thus,soundpreventionprogramsrequire
interventioni multiplenvironmentsbymultipleagencies.(Kauffman,1999)
Themultitudeofissuesinbehavioralhealthsystemstodayoftencomeintoplaybecause
ofthehighlevelofinvolvementofvariouspeoplewithinthesystem.Forexample,in
lookingataclientsneeds,theremaybeavarietyof staffinvolvementin asystem.Now,
suchtherapycaninvolveavarietyofbehavioralmanagementtherapists,recreationalor
dancetherapy,arttherapy,dieteticneeds,andsoforth.Theproblemis,sucha
comprehensivetr atmentpackageisdestinedtohavesomedoublestandardsand
miscommunications,if onlyduetothelargenumberofstaffandprofessionalsinvoved.
Itbecomesdifficultosetupasmoothandflowingsystemwhenthelayersof
involvementaresovariedandwidespread.
ill SuggestedApproachestoInterventioni DeafPsychiatricorBehavioralPopulations.
Basedonsomeoftheinformationpresented,thereareseveralprincipalswhichI
suggestareofcriticalimportancetohavingasuccessfulinterventionprogram.This
entailsacomprehensiveservicedeliverypackage,butatthesametimeitmustaddress
theneedsoftheDeafasaculturalcommunity,aswellasamedicalmodelofanalysis.
ThefollowingareprotocolswhichI believeareofcriticalimportohavinganeffective
program.
I. Communication
I cannotstresshowimportantthiselementis,andthatinmanyhumanservice
agenciesthisisanelementwhichis lacking.Assuch,thiselementisnotrestrictedto
staffinDeafserviceunits,buthearingaswell.SpecificallyspeakingofaDeaf
environment,asI haveoutlinedinpreviousectionstheamountofstafforavailablestaff
whoarehighlyskilledinASL isextremelyow,andcouplingthatwithapoorpayrate,
careersworkingwithchildreninadirectcaresettingareoftennotthemostdesirable,
especiallyfromafinancialstandpoint.Thus,it becomesaquestionoffillingstaffing
needswithpeoplewhohaveshownaninterestandperhapshaveminimalqualifications.
In thisway,staffwhodonotpossesssignskillsareexpectedtofindawayto
facilitatecommunicationwithclientswhomaybedangeroustothemselvesortoothers.
Inpressuresituations,whencommunicationismostvital,andthereis afundamental
breakdowni communication,thenclearlythereareposedavarietyof inherentsafety
issues.
If weexpectstafftoperformarolerequiringcommunication,thenweshouldat
thesametokenseektoserveaclient'sneedsbytryingtooffercompensationa d
attractive,lucrativepackagestobringstaffonboard.A careerwithabehavioralhealth
servicecanbeveryexciting;and,veryrewarding.However,employmentworkingwith
livingpeopleisdifferentthanworkinginafactoryandwebythesametokenmust
addressthatissue.Collectingapaycheckwhileachild'slifehangsinthebalanceisnot
reallyacceptable,andsowemustofferincentivestoattractpeoplewhodonotworkwith
suchdisturbedchildrenmerelyto"getthroughthemonth".
II. CulturalCompetence
A largepartoftheprobleminservicingDeafclientsinaresidentialsettingisthat
theycomefromhearingfamilies,andveryoftenparentsdon'tsignoruseanytypeof
facilitatedcommunicationtherthanoralinteractions.So,manytimes,achilddoesnot
evenknowthatheyareDeaf,orcomeintoaprogramneedingtolearnthelanguageof
signs.Thistypeofculturalcommunicationissovital,becauseDeafaredifferentthan
hearing,andculturally,prideshouldbetaughtbytheDeaf.In lookingatthatsituation,
weseethatherecanveryoftenbeatherapeuticelementtothissituation,ofDeaf
identifyingwithotherDeafandintegratingintotheculture.Again,thistypeofapproach
is verydifficultosuccessfullyobtainif asituationpopsupwhereyouhaveunskilled
stafforallhearingstafftryingtointegratehiselementintothetherapeuticmilieu.
ill ClientConsequences
Theimportanceof staffsupportingeachotherinsituationswhereclientsareon
behaviormodificationandhaveclearlysetconsequencesforprescribednegativeor
antisocialbehaviorscannotbeunderestimated.Thatis,often,clientswhocomefor
treatmentexhibitverymanipulativetypesofbehavior.Yet,inthiswayseseethatif a
clientdoesnotgethisorherwaywithonestaff,thenheorshewill trytogettheirwayby
"shopping",orapproachinganotherstaffwiththesamemechanism.It isherewhere
clientswill oftengointocrisisbecausetheyaresousedto"gettingtheirway",andstaff
atthesametimeneedtobesupportiveofeachotherandreinforcepositivebehavior,
whileignoringandreprimandingegativebehavior.
It isaculturalapproachwherewefindasignificantbenefitoclientimprovement
andresolutionofissues.It isimportant,however,torecognizethatveryfewhuman
serviceagenciesareequippedtodealwiththiskindofcomprehensivedynamic.One
agencyoutlinedintheresearchisoutlinedinAppendixB:WaldenHouse.Refertothis
sectionforanexampleofasuccessfulDeafculturallyaffirmativeprogramwhichis
establishedforDeafclientswithemotionalorbehavioralproblems.
---
Summary/Conclusions
It is importanttokeepinmindherethelimitationsofthisstudy,inasmuchasmuchof
thesuggestionsareextrapolatedfromavarietyofexperiences,internships,hearingresearchand
mainstreamspecialeducationresearch,aswellasotherwidespreadsources.So,thisauthor
openlyadmitsthatmuchofthisinformationpresentedwill onlybestrengthenedbyrich
interpretationa dexperimentationonthepartofthereader,lookingattheissuesathand.
Principally,whatI seeasafundamentalissueisthelackoffacilitiesavailableforDeaf
clientswhoexhibitantisocialemotionalorbehavioralproblems.In thisway,weseethatheonly
facilityforDeafclientsinUpstateNY withthesetypesof issuesis locatedintheRochesterarea.
As theclienturnoverrateisusuallymorethan2years,andthatparticularfacilityisonlycapable
ofhousing14clients,weseethathewaitinglistforadmittanceintosuchtypeofhighly
specializedprogramsi longandbecominglonger.And,clientplacementoutofresidential
facilitiesintotransitionallivingcapableofhandlingDeafclientsis alsodifficultofind.Clearly,
thereisasignificantdiscrepancybetweenprogramscapableofservicinghearingclientsand
thosecapableofservicingDeafclients.Thisshouldcomeasnosurprise,though,asweseethat
thisreflectsthenatureofaccessibles rvicesinthehearingworldtoday.A discrepancyexists
therealso.
As thisauthorseesit,thefundamentalissueinvolvedwithservicingaDeafpopulationi
suchahighlyspecializedsettingisthelackofcommunication,duetoinadequatepayandshort
staffinglimitations.Programssuchasyouthinterventionorearlyidentificationprogramscanbe
effective,butagain,theseprogramsarenothighlywidespread.A lackofusinganapproach
whichisfirmlybasedinaCulturalcontextofDeafness,butratheramedicalmodel,canalso
contributetoadraggingoutof issuesandalackofresolution.It is adelicatesituation,butone
--- ---
whichcouldveryeasilybechanginginthecourseofsuchbilingualawarenessandthelarge
amountofresearchgoingintoDeafuseofASL asalanguageandDeafculturalempowerment
speciallyintightlyknitDeafcommunities.
I. TheCriticalRoleofParentingin theTherapeuticProcess
A significantelementofthetherapeuticprocessi theintegrationofparentsintothe
therapeuticmilieu.Knowingthis,alotof issuesweseearising,asdiscussedinprevious
sections,tendtostemfromalackofparentalcontrolorabilitytocommunicate.This,inturn,
perpetuatesanongoingcycleofdestructiveconflict.Whatwehopetosee,aspresentedclearlyin
theWaldenHouseexample,isapositiveapproachtoculturalinteraction,embracingtheuseof
ASL andDeafpride.It becomesimperativeforparentstolearnASL,tocommunicateeffectively
withtheirchildandtounderstandtheirchild'sissues.Tobeabletoworkwiththeseissues
clearly,thisiswhatwearehopingforinthesetypesofculturallyaffirmativeprograms.
II. NeedforOngoingSupport
Theuseofafamilyliaisontoencourageparentsandclientstosharesuccessesand
failures,aswellastheuseofinterpretersandDeafstafftoprovidepositiveDeafrolemodelsand
provideculturallyaffirmativeinteractions,i tantamount.Knowingthis,theneedtoprovide
structuredfacilitiesthatcanofferthesefacilitiesisofextremeimport.Humanserviceagencies
wishingtoprovideservicedeliverytoaDeafpopulationeedtoembracethisphilosophy.
- .. .- ..- ... ... -.. . - . ... . -.. ..
III. ImportanceofaUniversalApproach
Examplesofculturallyaffinnativeprogramming,aspresentedintheWaldenHouse
example,showwhatcanbeachieved- butitmustbeanintegratedanduniversalapproach.The
daysofahaphazard,"soyourownthing"approachcanonlyservetocontinueacycleof
negativity.DeafcultureandtheuseofASL asa1stlanguageforpositive,therapeutic
interventionhasbeenshowntobeextremelysuccessful.Andso,wemustasasociety,
concernedwiththewelfareofallindividualswithin,seektoembracethissuccessfulapproach.
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Article#1
Salend,SpencerJ., andWashin,Barbara.TeamAssistedIndividualizationWith
HandicappedAdjudicatedYouth.FromExceptionalChildren,Volume55,Number2, 174
-180.
ProblemAddressed:
ThisarticleinvestigatestheuseofTeamAssistedIndividualization,orTAI, withyouth
whohavebeenremandedtoasecuredetentionfacilityduetocriminalbehaviorincluding
butnotlimitedtorape,theft,robbery,andassault.TAl practicewasinstitutedinthe
youths'dailyscholasticactivitiesasaneducationalndbehavioralsupplement.The
studyis interestedinwhethersuchpracticeiseffectiveinfacilitatinghighermotivation
forlearningaswellassocialbehavior.
ParadigmofResearchers:
Positivist
Design:
Thisis aninvestigationreallyofcooperativel arningsystemsandtheirimpact
withat-risk,adjudicatedyouth.Thestudywasconductedduringthreeseparateclasses
20minuteremedialmathperiod.TheindividualassignmentsweretakenfromBasic
SkillsinMathematics(MathematicsBasicSkillsDevelopmentProject,1981).
ThetargetbehaviorsfortheTAI andcooperativel arningpracticeswere
identifiedbyteachersandresearchers.Suchbehaviorsincludedon-taskperformance,
cooperativeb haviors,andacademicperformance.Ontaskbehaviorwasidentifiedas
"eyesand/orpencildirectedattherequiredbook,workbook,paper,orassignment.
Thestudyuseda"reversaldesign",wherebaselinemeasureswereestablished,
thenresearchintervention(TAI, inthiscase)wereappropriatedtothesamplegroup.This
waslabeledasIntervention#1. Afterthissectionwascomplete,asecondbaselinewas
recorded(Baseline#2). ThisessentiallyreplicatedtheconditionsinBaseline#1.
However,Intervention#2whichsubsequentlyfollowedwasdefinedas"areturntothe
experimentalconditionsdescribedin Intervention#I", andlastedfor10days.
SamplingProcedure:
Usedthreeclassesofatriskyouth,alladjudicatedbyNewYorkStateAppellateCourts
andremandedtoaDFY facility.Norandomsamplingusedbecauseofthenatureofthe
Interventiontechniquesandtheresearchersinterestinseeingsuchanapplication's
effectivenessinatriskpopulations.
Participants:
Threeclassesofhandicappeda judicatedyouthservedassubjectsinthestudy.All were
malesassignedbycourtstoaDivisionforYouthFacilityduetocriminalbehavior.All
receivedtheirinstructionaspartofadepartmentalizedprogram.Additionaldataonthe
subjectsi giveninthearticleinTable1,page176.
DataCollectionInstruments:
Recordedthroughavarietyofstrategies.Onemethodemployedwastousean
independentobserverusingawholeintervalrecordingsystem,wherespecificintervals
wereusedtorecordon-taskbehaviors.Cooperativel arningperformanceandsuccess
wererecordedindependentlyusingeventrecording.Academicperformancelookedat
attemptedproblemsandnumberofcorrectlycompletedproblems.
DataAnalvsis:
Lookedatontaskbehaviors,cooperativeb haviors,anditemsattemptedvs.items
correctlyanswered.Recordedforthreeseparateclasses,andgivenacrossbaseline
conditionsandinterventionconditions.
Results:
StudentsseemedtounanimouslyprefertheTAI interventionmethodsovertraditional
classroomapproaches.Assuch,weseereasonscitedforthisarethatstudentsliked
givingandreceivingassistance,receivingimmediatef edbackonperformance,gettingto
knowtheirteammates,andcompletingmorework.Additionally,it isnotedthathere
wasestablishedacomfortlevelamongteammatesandawillingnesstoaskforhelpif
needed.
Conclusion:
It seemsthataTeamAssistedIndividualizationapproachcertainlyhasmanyvaliduses,
especiallywhendealingwithadjudicatedyouthwhofromtheoutsetdemonstratea
significantvarietyofantisocialbehaviors.As such,I thinkthathisstudyalsocarriesa
significantelementofgeneralizabilitytootherbehavioralndpsychiatricpopulations,
includingtheDeaf.It wouldindicatethatsuchsocialteamworkwouldcontribute
positivelytoteambuildingskillsandsocialgrowth.
-- --- --
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Article# 2:
Sherburne,Sara,Utley,Bonnie,McConnell,Scott,andGannon,Jeanette.Decreasing
ViolentorAggressiveThemePlayAmongPreschoolChildrenwithBehaviorDisorders.
FromExceptionalChildren,Volume55,Number2.166- 172.
ProblemAddressed:
Thisresearchlooksattheimplementationfcontingencystatementsandverbalprompts
inthedailyplayofpreschoolchildren,someofwhomexhibitseriousantisocialbehavior.
Giventhedailyexposurethroughmediaofviolentoraggressivethemes,researchas
shownthathisisoftenreflectedintheplaybehaviorofyoung,impressionablechildren,
andoftenevenmoresowhenchildrenarealreadystartingtodemonstrateantisocial
behavior.
Giventhisissue,teachersandparentshavecalledforincreasinglyeffectivemethodsto
dealwithsuchbehaviors,anditwouldseemthatheuseofcontingencystatementsa
illustratedintheresearcheredoeshaveaplaceinbehaviortechniquesu edtoday.
ParadigmofResearchers:
Positivist
Design:
Twoproceduresforreducingaggressivethemeplaywerelookedatinthestudy,
Onewassimplytheuseofverbalpromptsif playbehaviorinthesamplepopulation
becametooroughorunacceptable,orinappropriateinanyway.Secondly,theuseofa
contingencystatementtoincorporateacceptableb haviorsbyintroducingintoaplayarea
asmall2footby4 footrug,whereif childrenweregoingtoplayusingaggressiveor
violenthemes,thentheywereremandedtotherug,theonlyplaceintheplayareawhere
suchbehaviorwouldbeacceptable.
Afterdeterminingbaselineaggressionbehaviorallevels,treatmentsbetween
verbalpromptsandcontingencystatementsalteredonadailybasis.Afteratimeperiod
forthestudytotakeplace,theformchangedfromABABtoC withC beingthemore
successfulbehaviormodelemployedthroughoutthestudyasmeasuredbythenumbers.
-- -
SamplingProcedure:
Norandomsamplingwasused,duetothespecificnatureofthetreatmentandtheneedto
incorporatesuchresearchvariablesintoapopulationwheretherewasaneedtosee
effectivechange.Aftercarefulresearch,aspecificpreschoolprogramwas
selected(PREP=PreparationforRegularEducationPlacement),reallyapre-K program.
Participants:
Elevenchildren(threefemales,eightmales)aged3-5servedassubjectsforthisstudy.
All wereenrolledintheabovementionedpreschoolprogram.Thisprogramwasan
integratedsettingforchildrenwithbehavioraldisorders,aswellaschildrenwhodidnot
exhibitanybehavioralproblems.Sixoftheelevenwerediagnosedwithsevere
behavioralissues;fiveexhibitednone.
DataCollectionInstruments:
Usingatimeintervalseries,observedbehaviorofaggressiveornonaggressivebehaviors
weresystematicallyrecordedbytrainedobserversonaroutinebasis,asmeasuredbya
stopwatch.Everyminute,a5secondscanwasconducted.
DataAnalysis:
Analyzedintermsoffrequencyoftargetbehaviorsornonbehaviors,andmeasured
categoricallyaccordingtobehaviorimplementationused,eitherverbalpromptsor
contingencyaltemative(therug),andcomparedagainstbaselinemeasurementstaken
beforethestudybegan.
Results:
Overwhelmingly,therewasaconsiderabled clineinaggressivebehaviorwhentherug
wasincorporated.If childrenwouldnotrespondtosuggestions,physicalremovaltothe
rugareawasincorporated.Additionally,foraggressivebehaviorwhichwasnotplayfulin
nature(i.e.kicking,punching,biting)wouldresultin astandardtime-out,whichwas
brief(1- 3minutes)andtookplaceinasecludedcomeroftheroom.
Conclusions:
Indicatesagoodsuccessratewithcontingencybehaviors,butagain,weare
talkingaboutpreschoolchildrenwherephysicalinterventionwasanoptionforeffective
behavioralshaping,asopposedtofull- grownjuvenileoradultoffenders.WhileI think
thisisaninterestingandeffectivestudy,atthistimeI donotreallyseeitasgeneralizable
acrossavarietyofbehavioralspectrums.
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Article#3
Lewis,KathleenA., Schwartz,GailM.,andIanacone,RobertN. ServiceCoordination
BetweenCorrectionalndPublicSchoolSystemsforHandicappedJuvenileOffenders.
FromExceptionalChildren,Volume55,Number1,66-70.
ProblemAddressed:
Thisarticleinvestigatesissuesinvolvedinaservicedeliverysystemfor
adjudicatedyouthfuloffenders,morespecificallythosewithhandicaps.Assuch,wesee
thatwhenthereareavarietyofservicedeliverysystemsinvolved,communication
betweenpackagesoftenbreaksdownorisnon- existenttobeginwith,andthereal
casualtiesaretheclientsneedingservicesthemost.
ParadigmofResearchers:
Positivist
Design:
Sincelittleresearchexistswhenlookingatservicedeliverypackagesandtheir
effectivenesswithhandicappeda judicatedyouthfuloffenders,weseethedevelopment
andadministrationfaninstrumentsurvey,basedona5pointLikertscale.This
instrumentwaspretestedwithgraduatestudentsatGeorgeWashingtonUniversity.
Administrationwasgiventorandomlyselectedsamplesof specialeducationdirectorsin
fivestates.
SamplingProcedure:
A randomnumbertablewasappliedintheselectionofpeopleforadministration
oftheinstrumentsurvey.Afterpopulationsforsamplingwereidentified,telephone
interviewswerecompleted.Saidinterviewswereconductedwithprogramdirectorsor
coordinatorsofeducationalservices.
Participants:
101specialeducationdirectorsfromfivestatesinthemid-Atlanticregionwere
identifiedbytheUSDepartmentofEducation.
DataCollectionInstruments:
An instrumentsurvey,basedona5pointLikertscale.Thisinstrumentwas
pretestedwithGraduatestudentsatGeorgeWashingtonUniversity.Administrationwas
giventorandomlyselectedsamplesof specialeducationdirectorsinfivestates.
DataAnalysis:
Datawastabulatedaftercollectionaccordingtotheinstrumentsurvey.Categories
werelookedat,includingthefollowing:liaisonissues,issuesrelatingtotransferof
records,informationexchange,andinformationaboutreferralforsupportservices.
Recordedcommentswerenotedaccordingtoissuebyinterviewers.
Results:
Resultsindicatethathereis indeedaseriousbreakdownofcommunication
betweenservicedeliverypackagesystems.Knowingthis,weseemorespecificissues
relatingtotheestablishmentofliaisonpositions,jobswherepersonneldirectlyoversee
servicedeliveryaccordingtoclientneed.Thisalleviatestheproblemsofinadequate
diagnosisormisinformationthepartofteachers,correctionalstaff,orotherinvolved
staff,especiallywhendealingwithaveryspecifichandicapopulation.
Conclusion:
Asmythesiswill demonstrate,woprincipalissuesexistwhenlookingata
behaviorallyoriented,servicedeliverypackageforspecialneedspopulations,whether
thatisaDeafpopulationorothervariety.Primarily,thelackof staffingwithappropriate
skillqualificationsduetobudgetaryconstraintsintheHumanServicesfieldingeneral,
andsecondly,inadequatecommunicationa ddiagnosisofappropriaten edsinthelight
ofservicedeliverysystems,creatingconfusionandhinderingappropriates rvice
delivery.Thisresearchis astrongsupportforsuchastatement,andfurtheresearch
wouldperhapsswayinfavorofmorebudgetingtorectifysuchproblems.
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Article#4
Bratten,Sheldon,et.al. TheRegularEducationInitiative:PatentMedicinefor
BehavioralDisorders.FromExceptionalChildren,Volume55,Number1. 21- 27.
ProblemAddressed:
Researcherelooksattheinsistencebysomeeducatorstoeliminatea"Special
Education"labelforspecialserviceneedsclients,andremandthemtoamoreregularor
mainstreamenvironment.Whiletheargumentforthisisoftenstemmingfroma
budgetaryconstraintinterest,heauthorstrytoselectivelyshowthat,foravarietyor
reasons,ucha"RegularEducationI itiative"willnotbesuccessful.
ParadigmofResearchers:
Positivist
Design:
InvestigatestheRegularEducationInitiativeaccordingtoresearchedliterature,
andusesthisliteraturetothensupporttheREI. Afterestablishingthis,thefiveauthors
arguewell-constructedpointstodemonstratethat,eveninthefaceofsuchresearchand
proposals,REI isnotreallyanacceptableeducationalpracticeatthistime.Theyalso
defendtheirideaswithsupportiver search,whilecallingforareinvestigationftheself-
containedclassroom
SamplingProcedure:
Nonereallyapplied,astheresearchsurroundsaphilosophicaldefenseofanidea,
postedasscholarlyresearchanalysis.Couldbeinterpretedassecondaryesearch,butthe
argumentitselfmakesthisarticleprimaryresearchthroughtherefutingofREI proposals.
Participants:
N/A
DataCollectionInstruments:
LiteratureReview,interviews,andscholarlyanalysis.
DataAnalvsis:
N/A
Results:
TheauthorsuggestthatheREI will notwork,duetotheneedsofspecialneeds
clientsinthelightofaservicedeliverysystem,ofwhichregulareducationisnotreallya
partof. Clientshavevariousanddiverseneeds,andwhenlookingatclientswithsevere
behavioraldisorders,weseealackofabilityamongregulareducationteachers(or
unwillingness)todealwithsuchspecialneedsclients.Issuesofprivacyandattentionto
detailexacerbatesuchproblemsandthehandlingthereof,andregular
contingencies(restrictionofactivitiesortimeawayfonnschool),whileeffective
behavioralcontingenciesforregulareducationstudents,arenotapplicabletotheclient
withbehavioraldisorders.
Conclusions:
Aspertheaboveinfonnation,outlinedinthearticleinmuchgreaterdepth,wesee
asituationwherearegulareducationi itiativeiscompletelyinappropriateasaservice
deliverysystem.Tryingtomainstreamsuchclientsisauselesseffort,andcancause
worseproblems.
--
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Article#5
Lane,Harlan."IsThereaPsychologyoftheDeaf'? FromExceptionalChildren,
Volume55,Number1. 7- 19.
ProblemAddressed:
OftenresearchershaveinvestigatedDeafpopulationsandwrittenDeafbehavior
inmannerssimilartomannersascribedtosavages.Whilethereasonsforthisare
widespread,theimplicationsarefarreaching.Laneuseshisexperienceinworkingwith
theBurundianGovernmenttryingtosetupadeafeducationsystemasasteppingstoneto
arguethat,asinthecaseof somanycolonialconquests,weseeapaternalisticattitudeof
selfinterestwhendealingwithnon- mainstreampopulations,andDeafpeopleareone
suchtypeofvictim.
ParadigmofResearchers:
Emancipatory
Design:
Laneresearchedtheliteratureofcolonialismandcompareditwithmedical
researchoutliningthepsychologicalttributesandcharacteristicsoftheDeaf.In thelight
ofthiscomparativer search,thereisascarycorrelation.
SamplingProcedure:
Laneinvestigatedasmanytextsaspossible,andrecordedsummarilythenotations
ofbehaviorinfourareas:social,cognitive,behavioral,andemotional.Heinvestigated
thisinthelightofDeafliteratureandcolonialconquestli erature.
Participants:
None
DataCollectionInstruments:
None
DataAnalvsis:
Comparisonof literaryfindingsandsociologicaltestsofthesefindings,according
toprescribeddatapoints etupbyLanebeforethestudy.
Results:
If thereisa"PsychologyoftheDeaf',it isonewhichexistsfarandawayfromthe
writtendocumentationfrommedical"experts",usingprofessionalinstrumentand
psychologicalsurveys.
Conclusions:
LanearguesthathecloseproximityofdescriptionbetweensavageandDeaf
populationsillustratethathereisaself-interestinamajoritysociety,aself-interest
whichoftencentersonfinancialgainattheexploitationofvulnerable,minority
populations.Thiscarriesintomypersonalresearchandillustratesthatif weaccepta
servicedeliverysystemwhichisdominatedbyfinancialinterest,henwewill neverbe
provideresourcefulservicestoclientsotherthanacycleofbillingandaccountspayable.
FoundationsofEducationalResearch
RobertFeol
LiteratureReviewPartA: ArticleSummaries
Article#6:
Ritter,DavidR. TeacherPerceptionsofProblemBehaviorinGeneralandSpecial
Education.FromExceptionalChildren,Volume55,Number6. 559- 564.
ProblemAddressed:
Thisarticlelookedatthebehavioralratingsofproblematicstudents,intermsofthe
perspectivesofregulareducationandspecialeducationfaculty.Theimplicationsof such
researchintermsofanalyzingthepossibleffectivenessoftheRegularEducation
Initiativeisvital,andtheinterestingfindingsdemonstratethathereissignificant
variationintheperceivedissuesofseverityofproblembehavioramongclientswho
demonstrateantisocialtendencies.
ParadigmofResearchers:
Positivist
Design:
Twosubgroupsofteachers,onespecialeducationandoneregulareducation,lookedand
evaluatedasampleofstudentswhowerediagnosedashavingbehavioralissues.Results
wereanalyzedusingstatisticalnalysis,andcomparedaccordingly.
Sampling:Procedure:
Selectedclientswhohadbeentakenfromamainstreamprogramintoahigherlevelof
care,duetobehavioralissues.Theteacherswereselectedbasedonexperienceinterms
ofyearsofexperience,andexperienceworkingwiththeparticularstudentsinthesample.
Participants:
Thestudyinvolvedtwoactualsamples,thestudentshemselves,andtheregularand
specialeducatorswhoperformedevaluationsofstudentbehavior.Group#1consistedof
adolescentswithbehavioralissues(14males,17females)recentlyidentifiedasseriously
emotionallydisturbed.Theteachersampleconsistedof25regulareducators(7males,18
females)and7specialeducators(2males,5females).
DataCollectionInstruments:
TeachersReportFormoftheChildBehaviorChecklist(AchenbachndEdelbrock),used
toevaluatestudentbehaviorsamples.Videotapingofbehaviorandsubsequentanalysis
werealsoused.
DataAnalysis:
PreandpostapplicationsweretakenoftheTRF,andevaluatedincomparisonofspecial
educationteachersandregulareducationteachers,lookingforsimilaritiesanddifferences
inperceptionsofbehaviorproblems.
Results:
Interestinglyenough,behaviorwasratedasmoreproblematicamongeducatorswhowere
focusedonregulareducation,andhadlittleif anyexposuretodealingwithbehavioral
issues.Conversely,theSpecialEducationfacultyratedproblemsaslesssevere.This
issuewasseenacrossthespectrumofthestudy.
Conclusion:
Whatweseehereisanindicationofaself-fulfillingprophecy,wherelackof
experiencewithbehavioralissuescreateafallacythatbehavioralissuesaremoresevere
thantheyreallyare.TheSpecialEducationteacherslookatbehaviorinlesssevereterms,
andsothisraisesanissueof lackofappropriateskillsandqualificationsfordealingwith
clientsinmainstreamsettings.Thisinandof itselfdemonstrateshatheRegular
EducationInitiativeisonewhichmaynothaverealisticteachingapplications.
-- -
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LiteratureReviewPartA: ArticleSummaries
Article# 7:
Kruesi,Markus,et.Al.(1994}MeasurementofAggressioni ChildrenWithDisruptive
BehaviorDisorders.FromThePsychobiologyofAggression.TheHawthornePress,Inc.
ProblemAddressed:
Thisstudylookedatsixmeasuresofaggressioni agroupof43childrenand
adolescentswithdisruptivebehaviordisorders.
ParadigmofResearchers:
Positivist
Design:
As aggressioni childhoodhasbeenshowntobearelativelystablebehavior
whichhasa"significantpredictiveimportforavarietyof laterproblems,including
delinquency",researchrevealingunderlyingrootcausesof suchbehaviorhasgrownin
value(p.160}.Knowingthis,tryingtoexaminethebiologicalfactorsrelatedtodisruptive
behaviordisordersandusingappropriateassessmentscalesisaninterestingandviable
researchtechnique,andisneededasweapproachservicedeliverywhichneedstoaddress
acomprehensiveandvariedsetofsubskillsforserviceproviders.Thisstudyaddresses
thatveryquestion.
SamplingProcedure:
Specific riteriaweresetforsubjectswhowouldqualifyforthestudy,andthenwere
soughtthroughoutthecommunity.Thiswaspartofanongoingstudyofbiological
factorsindisruptivebehaviordisorders.
Participants:
43childrenandadolescentswithdisruptivebehaviordisorders.Thisconsistedof41
malesand2females,age6.3- 17.4years.Inclusioncriteriawereadiagnosisofatleast
oneDSMIII R DisruptiveBehaviorDisorder.
-----
DataCollectionInstruments:
Variousanddiverse.Theyincludedthefollowing:BrownGoodwinAssessmentforLife
HistoryofAggression,IowaConnersAggressionFactor,Aggressionfactorscaleon
parentratedChildBehaviorChecklist,Aggressionitemsfromstructuredinterviewsofthe
childandtheparentabouthechild,theFiveMinuteSampleofExpressedEmotion,and
theModifiedOvertAggressionScale(physicalaggressionsubscale.)
DataAnalysis:
Intercorrelationsandstandardregressionanalysisused.
Results:
Resultshowedthathemostseveraggressiontendenciescamefromtheoldersubjectsin
thegroup,andassuchagewasusedasacovariantintheanalysis.Therewassome
variationintheDSMn diagnosisandobservedorreportedbehavior.
Conclusion:
It seemsthathereneedstobeacomprehensivelistofbehaviorsassociatedwithdefining
aggressivetypebehavior,beforeadiagnosis made.Therearemanyfactorsandvariants
involved,andthisbecomesrelevanttomystudyduetotheimportanceofclearly
identifyingat- riskbehaviors.
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LiteratureReviewPartA: ArticleSummaries
Article#8:
Mussleman,CarolReich,et.al.(1988)EffectsofEarlyInterventiononHearingImpaired
Children.FromExceptionalChildren,Volume55,Number3. 222- 2228.
ProblemAddressed:
Thisresearchlooksattheeffectsofearlyinterventionchildrenwhoarediagnosedwith
hearinglossesatbirthorundertheageof 12months.It lookstoseetwoprincipal
elements:first,toseeif thereis anyeffectonearlyintervention,andsecondly,toseeif
those ffectsareretained.
ParadigmofResearchers:
Positivist
Design:
Thestudywaslongitudinal.Firsttestedwhentheywerethree,four,orfiveyearsofage,
timewentbyandthenthesamplewastestedagainfouryearslater,usingvariousetsof
comprehensivem asures.
SamplingProcedure:
TheresearcherslocatedallofthechildreninOntariowithseveretoprofoundhearing
losses,thensoughttoobtainparentalpennissionandcooperationwiththeresearch
people.Aftertheslipswerereturned,somedetailswerelookedat(ageofonset,andso
forth),andthenfinalselectionsweremade.
Participants:
DefinedasallchildreninOntariowithsevereorprofoundhearinglosswhowere3,4,or
5yearsofage.Thereweresomeomissionsbasedonthetimeofhearinglossonset,and
somepeoplemovedoutoftheareabeforethestudywascompleted,sothereweresome
elementswhichwereeliminatedbeforeanalyzingthefinalsample.Finalsample
represented18hearingimpairedchildrenwithhearingloss.
DataCollectionInstruments:
A varietywereused,basedontheparticularanalysisbeingperformed.Forindependent
measure,wehavethehearingthresholdlevels(HTL's),aswellastheperformances ction
oftheWechslerIntelligenceScaleforChildren- Revised.Parentinterviewsprovided
mostoftheinformationoneducationalhistory(child,mother,father)aswellassocio-
economicstatuscalculatedaccordingtotheBlishenIndex.
DataAnalysis:
A logtransformationftheexpressivespokenlanguagemeasureandasquareroot
transformationfthereceptivelanguagemeasurewasusedtoimprovedistributionof
variables.Also,aforcedentrymodelwasused,independentvariablesbeingenteredone
atatimeintheorderlisted.Analysiswereperformedalsoondatacollectedrepresenting
receptivelanguage,mother- child,andsocialdevelopmentmeasures.Thedataand
analysisi prettyin- depth;seethearticleitselfforfurtherdetail.
Results:
Accordingtothedata,agehasasignificantrelationshiptoreceptivespokenlanguagein
thefinalequation.Also,IQ andHearingThresholdwerebothassociatedwithsignificant
effectsbothatinitialentryandforthefinaldataanalysis4yearslater.Ageof intervention
wasnotsignificant.Programintensity(interventionprogramsthechildwasenrolledin)
weresignificant,butinanegativeffect.Again,extremelyin- depthanalysismakesit
notrealistictolistallindividualtestesperformedandcorrelation,buttheenclosedarticle
providesfurtherdetailthancanbeprovidedhere.
Conclusion:
Thestudydidnotfindlasting ainsassociatedwithinterventionduringinfancy,
intensifiedprogramming,ordirectinstructionbyparents.Theseitemsagreewith
previouslyperformedresearch.Theresearchersmakethepointthatsocietyshouldbe
askingwhyinterventionissostressed,whenresearchshowsthathereisnotsignificant
benefitfromit. I, onapersonalnote,questionthishowever,andwonderif thereis
somethinginthedesignofresearch,sinceitwouldseemthatearlyinterventionwould.
havesomebenefit.
As isoneofthefundamentalideasofthisliteraturereview,weseethatearly
interventionis indeedcritical,frombothaculturalaswellasacommunicativeaspect.
FoundationsofEducationalResearch
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Article#9:
Rose,TerryL.(1988)CurrentDisciplinaryPracticeswithHandicappedStudents:
SuspensionsandExpulsions.FromExceptionalChildren,230- 239.
ProblemAddressed:
Looksatdisciplinarypracticesusedbyschooladministratorswhendealingwith
problematichandicappedchildren(notnecessarilyDeaf,perse),giventhefactthatPL 94
-142 complicatesmatterswhentryingtoprovideafreeandappropriateeducation.
ParadigmofResearchers:
Positivist
Design:
1st,identifiedschoolsinvariousregionsoftheUnitedStatestofindaproperfitforthe
study.Thesewereidentifiedwithasurvey.Afterwards,thesamplewasanalyzedusing
techniquesandsurveystheresearchersdeveloped.
SamplingProcedure:
ThissamplewasselectedwiththeideaoftryingtoreplicateRose's1983study.Two
statesfromeachofthe9censusdistrictswererandomlychosen.
Participants:
Table1intheattachedarticleillustra~esthenumberofrespondentsfromthesurveyand
illustratestheirgeographiclocation.Thiswastheprincipalbasisforresearchdata.
DataCollectionInstruments:
Survey,designedbyresearchersandsubmittedtoschools.
DataAnalysis:
Standardanalysisofstatisticalinformationappliedtothisdataset,includingchi- square
andrelatedprocesses.
----
Results:
Mostrespondentsreportedlittleornofirmlyestablishedbehavioralguidelinesfordealing
withdisciplinarystudents.Thissuggestshatsuchbehavioralnddisciplinarypolicies
were(andare)morereactivethanproactive,morefocusedonpunishmentpersethan
correctivediscipline.
Conclusion:
Implementingaconcisebehavioralpolicyandmakingitconsistentandunderstoodby
disabledstudentsi oftheutmostimportanceintryingtoinsuresmoothinstructional
delivery.
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Article#10:
Burnes,Susan,et.al.(1992)DeafCulturallyAffirmativeProgrammingFor Children
WithEmotionalandBehavioralProblems.FromExceptionalChildren,Volume26,
Number2.12- 17.
ProblemAddressed:
ThislooksatthebenefitsofhavingaculturallyaffirmativeDeafresidentialprogram,
focusingoncrisisinterventiona dprovidingstructuretoDeafclientswithpsychiatric
andbehavioralissues.It investigatestheuseofASL anditspositiveimpactonstudents'
self- esteem.
ParadigmofResearchers:
Emancipatory
Design:
Casestudy,withsupportinginformation.
SamplingProcedure:
NtA
Participants:
NtA -reflectiveofDeafstaffandresidents.
DataCollectionInstruments:
NtA
DataAnalvsis:
NtA -thisis moresecondaryesearch,becauseit doesnotusetraditionalresearch
methods.However,itdoesincludeacasestudyofbehavioralnalysis(sansumbers,of
course)andsointhismannerI consideritprimaryanddirectlyrelatedtobothmy
literaturer viewandmytopicformythesis.
Results:
Preliminaryresearchshowsthatherearesomeinterestingandvariedimpactswhich
havingaculturallyaffirmativeDeafprogramholdsforDeafclientswithavarietyof
issues.Lookingatthesefindings,weseethathebenefitsofhavingstrongDeafstaffing
andfull-timeinterpretersallowsaccessbeyondthetraditionalbarriersof
coIt1munication,a dinthismannerthefocusbecomesmoreofclientoriented,ratherthan
languageoriented.
Conclusions:
TheadvantageofusingASL inaDeafsituationandencouragingpositiveself-esteemin
Deafclientswithissuesthroughrolemodels,culturallyaffirmativebehavior,and
structure,is immense.Servicedeliverypackagesshouldembracethismodel.Theissue,
it seems,iswithfundingandavailabilityofqualifiedDeafandhearingstaff.
AppendixB:
WaldenHouseAnalysis
_ . _____ u ._ __ ... .._ __ . . .-- ... ... - - ......
AppendixB
WaldenHouseAnalysis
RobertC.Peol
In lookingforresearchwhichprovidesubstantiveevidenceforpositive
techniquesinbehaviortherapywithhandicappedclients(morespecifically,Deafclients)
weseethatawealthofmaterialdoesexist.Thedifficultyinamassingandselecting
informationisthat,asmuchasonearticleiseasilyidentifiedgivingsupportforone
interventiontechniqueorphilosophy,therexistsanotherarticlewhichprovidestrong
supportin favorofanopposingidea.Clearlythen,thiscreatesaconflictof interestand
providesaninterestingchallengefortheresearcherlookingtousesuchquantitativeand
qualitativer searchtoprovideafirmfoundationforhisorherownresearchideas.
Knowingthis,I setoutinmyLiteraturereviewtoidentifypaperswhichhad
substanceandnumberstobackupresearcher'sideas,notjustidentifytheoreticalpapers
ofascholarlynature.Assuch,allofthearticlesI reviewedareprimarysourcesinthis
way,andhaveacommonthemerunningthroughoutthemofbehavioralintervention
techniques,relatedideas,andhandicapapproachestoadministeringsuchtechniques.In
thisway,examiningtheselectedliteratureandexplaininghowitwill assistinthe
developmentofmythesis.Thisisthefundamentalfocusofthisproject.
Section1:CriteriaforArticleSelection
I waslookingtosupportandfindpertinentinformationformythesis,whichis
tentativelytitled"TherapeuticCrisisInterventioni PsychiatricandAnti-Social
BehaviorallyOrientedDeafPopulations."Knowingthis,andfrommyexperience
workingatlocalhumanserviceagencies,I wasconfrontedwithavarietyofproblems.
.-- --. -- ... .. ... _.. n ...
Primarily,suchtechniquesarenotreadilysharedwithsuccessratesbypubliclysupported
institutions.Knowingthis,itbecomesdifficultoidentifyprimaryresearchfocused
directlyontechniquesu edbyinstitutionswhichkeeptheirpoliciesandincidentrates
private,butit ispossibletocoarsethroughtheresearchandfindothermaterialwhichis
suitablenoughtomakepertinentconnectionsin lookingatbehavioralmanagement
plans.As such,ananalysisofculturallyaffinnativeprogramsfortheDeafisalsoof
benefitotheresearchproject.
SectionII: TheArticles
Comprehensivearticlesummariesareenclosed,outliningthemesandpertinent
infonnationi cludingsubjectselection,dataanalysis,andsoforth.In lookingatthe
variousarticles,it didbecomevidentthat,onthemostpart(asfarasmyresearchand
reviewareconcerned),thereseemstobelittleagreeduponmechanismsforbehavioral
management,andthisisespeciallytruewhenlookingatthebehavioralmanagementof
variouspecialneedspopulationsinaselfcontainedclassroom.In thelightofthis,I
triedtopickarticlesthataddressedbehavioralmanagementandthemostimportantissues
inexecutinggoodbehaviorallyorientedservicedelivery-thefirststeptoinvestigatein
thisprocessi communication.
SectionIII: Communicationi ServiceDeliverv
In situationswhereclientsareunabletomanagetheirownbehaviorusing
appropriateangerandbehavioralmanagementschemes,itbecomestheresponsibilityof
theserviceprovidertohelpfacilitatethisfunction.Whenclientsposeanaggressive
threattothemselves(situationsofself-harmordangerousexposuretosituations),athreat
toothers,orasignificantthreattoproperty,interventiontechniquesmustbeused.In
manycases,thisescalatesintoasituationwherestafforteachersneedtousephysical
restraint(hands- ontechniques),butpriortothismeasure,verbalde-escalation
techniquesarestronglymandatedbybehavioralserviceproviders.It is inthissituation
where,whencommunicationisusedeffectively,alargenumberofpotentialcrisesare
defused,andinthisway,weseethatcommunicationis vital.
Thearticle,CulturallyAffirmativeProgrammingfor ChildrenWithEmotional
andBehavioralProblemsprovidesforusagoodexampleofhowtrulyvitalandeffective
communicationiswhendealingwithclientswhohaveseriousbehavioralissues.As
such,thearticledetailsaprograminNewYorkCitycalledWaldenHouse.Walden
HousehasanaffirmativeprogramforDeafclients,andprovidesupportforclientsinall
areasof lifeskillintervention.Inthisway,weseethathehousehasapolicyofhavingat
least50%minimumDeafstaffonpremisesatalltimes,andhearingstaffinordertobe
employedmustbeASL fluentandapprovedbyDeafstaff.WaldenHousealsoretains
twofull - timeinterpretersforvariousfunctions,andhavingthesestaffavailableona
regularbasisisespeciallyusefulonthepartofclients,parents,andstaffbothDeafand
hearing.
DeafcultureandASL usearetheprioritiesoftheday,andinthiswayweseeDeaf
rolemodelsandhearingASL userservingapositivefunctionasrolemodels,andeaseof
communicationeliminatestheissueofhavingalanguagebarrierwithwhichtocross
beforeanyeffectiveinterventionstrategiescantakeplace.As I outlinedinmy
presentation,therearemanyissueswhichpopupwhenusingunskilledstaff(hearing,
littleASL expressiveorreceptiveskills)totrytomanagebehaviorwithDeafclientswho
haveseveretoprofoundhearinglosses.Frustrationandanxietyaretheorderofevents
whenthisisthestateofaffairs,andknowingthisweseethatinterventioni life
threateningsituationsmaybetoolittletoolatewhenstaffisnotsureofwhatexactlyis
happeningwithaDeafclientduetothelinguisticbarrier.
In thisway,weseeWaldenHouseasanidealsituation,butinmyliterature
reviewitwastheonlyarticleof itskindthatI wasabletofind,andthisincluded
extensivesearchingatWallacelibrary.Inmymind,thisdemonstratesomethefactthat
theredonotexisthatmanyprogramswhichareavailabletoprovidethistypeof
therapeuticcrisisinterventionfortheDeafcommunity.Thisresearchissupportedby
reportsI havereceivedfromlocalhumanserviceagencystaffindicatingthatheDeaf
residentialservicedeliveryprogramlocatedhereintheRochesterareaatHillside
Children'sCenteristheonlyoneof itskindintheentireUpstateNY area.If thisistruly
thecase,it wouldseemtobeaffirmedbythefactthatover90%oftheclienteleat
HillsidepresentsfromNewYorkCity- is itperhapsthatprogramssuchasWaldenHouse
arehighlyindemandandunabletoacceptclients,andsoclientsmustravelhundredsof
milestoprogramswhichperhapsdonotembraceasasupportiveandaggressive
philosophycenteredonASL culturesuchasHillside?Preliminaryqueriesofstaffing
qualificationsindicatethatmosthearingstaffwhoarenotcertifiededucatorscarry
degreesinfieldstotallyunrelatedtoDeafeducationorevenspecialeducation,andmany
donothavea4yeardegree.Often,staffarehiredto"fill astaffingneed"andhavinga
bodyseemstobemoreimportantthanhavingcompetent,skilledstaffcapableofdealing
.- - - ----------.-----.-
withclientsacrossthespectrumofphysicalandpsychologicalissueswhichsteminsuch
behavioralcircles.
Thistypeof incidencerelatestomythesistopic,andmyresearchisfocusedon
revealingthetruemakeupofsuchstaffinglimitations,inthehopesthatweseethathe
natureof servicingtheDeafcommunityisacommitmentofbothaquantitativeand
qualitativenature,andtoaddressthecomprehensiveneedsforaDeafclientinvolves
morethanpayingsomeoneminimumwagetomakesureaclientdoesnotrunaway.
Perhapsthistypeofphilosophyis indicativeofalargersocietalproblem,andthis
isevidencedbythefactthatwe,asanation,payhigherwagesforpeopletotendto
animalsthanhumans.(Bowen,1999)An interestingsituation,tosaytheleast,andmany
interestingideasabouthefundamentalbreakdowni society'servicedeliverytopeople
withseriousemotionalorbehavioralissuescouldcomefromthisandtheinherent
implicationsthatitcarries- lackoffinancialincentivedoesnotdrawonaselectivepool
ofhighlyqualifiedworkers,andthehighincidenceofburnoutcreatesanextremelyhigh
turnoverrateinstaffing,andthusclientsareunabletoformlastingrelationshipsofa
constructiveandtherapeuticnaturewithadultrolemodels.Theprevalenceofchild
stalkers(sexualfocus)movingfromresidentialstaffingpoolonetoanother,certainlydoes
nothelpsuchasituationi anyway.Administrativer dtapeabounds.In thisway,it
seemsthatweasanationhavelostfocus,andthiscertainlytricklesdowntotheDeaf
clientswhocometoasituationeedingconstructivebehavioralndlifeskill
management.WaldenHouseseems,astheresearchindicates,tobeawholesome
exception,andmostcertainlynotthenorm.
AppendixC:
WaldenHouseArticle
DEAF CULTURALLY AFFIRMATIVE PROGRAMMING FOR CHILDREN
WITH EMOTIONAL AND BEHAVIORAL PROBLEMS
SUSAN BURNES
DAVID SEABOLT
JUDITH VREELAND
The leeming Centerfor Deef Children
FramlnghllmCenter,MA
Abstract
Walden House is a 365-day-a-year
comprehensiveprogramforDeafChildren.More
than50%ofthestaffisDeaf;ASLisconsideredthe
dominantlanguage,and a centralgoal for all
studentsis theestablishmentofa strongcultural
andpersonalidentityasaDeafperson.Thispaper
will explore how providing this culturally
affirmativeDeafenvironmentimpactsuponall
aspectsofprogramming.
Introduction
WaldenHouseisaprogramforDeafchildren
who exhibitseriousemotionaland behavioral
problems.Webelievethattobeeffective,services
mustbeprovidedin thelanguageof thechildren
andwithanunderstandingandrespectfor their
culture.Thus,ASListhelanguageusedinWalden
Houseandit is consideredessentialthatat least
50%of thestaffbeDeafat all times.Withfull
linguisticaccessand a culturallyaffirmative
environment,ahighlystructuredprogramoffering
groupsupport,therapy,positivereinforcement,
consistentlimits,and logicalconsequencesfor
behaviorscanbeimplemented.Sucha program
helps children build self-esteemand self-
12
confidence, while reducing the &equency of
sociallyunacceptablebehaviors.
The goal of Walden House is to enable
childrento functionin less restrictivehome and
schoolenvironments.Therefore,comprehensive
family services and the development of
independentliving skills areessentialelementsof
the program. Educationally, Walden House
providesa self-containedprogramofferingawide-
rangeof academicand enrichmentcourses. In
addition,theprogrambenefits&ombeingapartof
TheLearningCenterforDeafCluldren. Identifying
with a largerschoolcommunityof Deaf Children
aidsin thedevelopmentofa healthyidentityfor all
WaldenHouse children. In addition,as children
progress,theycangraduallymainstreaminto the
LearningCenterMiddle Schoolprogramwhilestill
receivingthe support and structureof Walden
House.
BehavioralProgram
Students are referred to Walden House
exhibitingavarietyofbehavioralproblemssuchas
aggression, impulsive behaviors, resistanceto
authority,shortattentionspan,and inappropriate
socialbehaviors.
Prior toWaldenHouse,ourstudentsareoften
placed in a predominantlyhearing setting that
.
Vol.26 No.2 Fa1l1992 ).
DEAF CULTURALLY AFRRMATIVE PROGRAMMING
...:
lacksknowledge,understanding,and respectfor
Language. Usual1ythereare few, if any, Deaf
adultrolemode1s,and,thus,a lackoffulllinguistic
accessibility.
WaldenHouseprovidesa strongtherapeutic,
andhighlystructuredenvironmentwithgroupand
individualbehavioralmanagementprograms.This
sectionof thepaperwill focuson groupprocessing
andhow a culturallyDeafenvironmentis essential
for it to be effective.
One of the most important parts of the
Walden House program is the use of group
process. The studentsthemselvesaddresseach
other'sbehaviorsin thegroup andgive feedback
and support. The goal is to support positive
behaviorsand modify disruptivebehaviors. An
exampleof group processwould be a "huddle,"
when the group is gatheredtogetherin a cirde
with staffinvolved. In a huddle,announcements,
informationsharingandpraiseto a studentor the
group take place. Problem-solvingskil1s are
factoredthroughthegroup. Sinceeachstudent's
communicationsand languageskil1svary, the
group emphasizes the importance of
communication,and studentslearnto adapttheir
language to the needs of others. Students'
languageskil1sand social-interactionskil1sare
developedthroughexposuretoDeafstaffand the
strongASL environmentof WaldenHouse.
Huddlescanbeusedtoaddressinterpersonal
problemswhicharise,andcanbecalledby a staff
member or a student. Staff help with the
confrontationandguidestudentsin theirproblem-
solving techniques. As the group developsand
students become comfortable,they can often
operatea"huddle"withminimalstaffsupervision.
Another exampleof group process is the
"POW WOW" ritual that takes place before
bedtime. In thePOW WOW huddle,onestudent
or staffbeginsby pickinganotherstudentor staff
who is giventheopportunityto sharesomething
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or offerfeedback.This goesonuntil everyonehas
bedtime. Again the importance of fluent
communicationviaASL cannotbeunderestimated.
Withoutit, thefocusof ahuddleoftenbecomesthe
struggle to understand, rather than the actual
contentandprocess.
Thedevelopmentof languageandsocialskil1s
is thegoalof numerousinformalgroupsituations,
aswell asthemoreformalhuddle. Beinga partof
the Learning Center for Deaf Children provides
social opportunities and language stimulation
throughinteractionwith DeafpeersandDeafstaff.
Involvementin the Deaf communityevents,as
well as frequentgroup trips from local camping
excursionsto a week atGallaudetUniversityoffer
further opportunitiesfor growth through group
experiences.
Here are positive outcomes for Group
Processing:
1. The student develops and improves upon
hislher language skil1s, expressivelyand
receptively.
2. The studentdevelopsconfidencein dealing
with confrontationwith staffandpeersusing
newly acquiredproblem-solvingstrategies.
3. The studentdevelopsa strongsenseof Deaf
identity and pride by being in a strong
cultural1yDeaf environment.
As a resultof groupprocessing,it is dearthat
as their languageskil1sand self-esteemincrease,
theirbehaviorproblemsdecrease.
EducationalProgram
The Walden House educationalprogramis
currentlystaffedby fourstaff,twohearingandtwo
Deaf. (WaldenHouse makesit a priority to seek
out qualifiedDeaf persons for all availablestaff
positions.) Instruction as well as behavioral
interventionisapproachedfroma teamperspective
13
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whenever possible. Two academic courses,
ReadingandEnglishlASL,in particular,emphasize
thisDeafJhearingteamapproach.
The goal of the readingprogramis to give
Deaf children the confidenceand basic skills
necessaryto enjoyand feelsuccessfulat reading.
This is first accomplishedby giving the students
the backgroundof thestory via captionedvideo
tapes. In addition to captioning,the storiesare
also made accessibleto the studentsusing a
LearningCenterstaffinterpreter,a nativeuserof
ASL, reading the captionsand interpretingthe
storyin ASL, or a hearingstaffmemberapproved
by Deafstaff. Videotapeswithstoriestoldin ASL
with Deaf actorsare usedwhen available. Such
stories as Cinderella, Pinnocruo, A Christmas
Carol, and Peter Pan have been used. The
studentswatch 15 to 20 minutesof the story on
videotape and are then asked to take turns
summarizingthatmuchof thestoryin ASL. This
processcontinuesuntil theentirestory has been
watchedand each studentcan tell the story in
ASL. The studentsareeachvideotapedtellingthe
story which servesto motivatethemto continue
the long processof watchingand retelling the
story.
The next phase of the reading program
focusesonvocabularydevelopment.Targetwords
from thestory are chosenby the teacherand are
presentedto the studentsusing a comparison
format. For example,theword flagwould firstbe
signedby theDeafstaffpersonandthenwrittenin
English. Thus, the students are developing
vocabularybooks by writing thewrittenform of
the chosenword on paperand then drawing a
picture to representthe meaningof that word.
Various vocabulary games, puzzles, etc., are
developedby the teacherto reinforcelearning.
Thestudentsthencaptionpicturesof thestory
andmaketheirown books. Thestudentswmlook
ata pictureand tell thestaffwhat is happeningin
thepicture. A representationof thestudent'sASL
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sentenceis then written on the board. The
studentsthenwork asa teamwith thehearingand
Deafstaffmemberstomodify thesentenceon the
boarduntil it is a correctEnglish sentence.The
studentshavetheirlanguagevalidatedby theDeaf
staffmemberand are involved in theprocessof
transformingtheirASL into writtenEnglish. This
processalsoenhancesthestudent'sself-esteemand
makes the English language less of a scary
monster.
The last phaseof the programinvolvesthe
studentsin a videotapedproductionof thestory
where they are the actors. Scenery,costumes,
props, etc., are put togetherby the staff and
studentsand a greatdealof enjoymentis derived
from creatinga "movie"of thestory. The length
of this program for any given story varies
accordingto thedifficultyof thestory.
TheEnglish!AmericanSignLanguageprogram
is similarin structureto thereadingprogram. A
topic of interestis chosenby the teacherand
videotapeson the topic are presentedto the
studentsto give themthecontextualinformation
andbackground.Oncethestudentscanconverse
on thetopicin theirnativelanguageof ASL, they
are then ready to work on English vocabulary,
sentences,etc. This classis also teamtaughtby
Deaf and hearingstaff. In this way, both the
student'sASL andEnglishare enrichedby native
usersof therespectivelanguages.
In addition to thesetwo classes,Deaf and
hearingstaffmembersstriveto work as a teamin
all situations whether they be behavioral,
therapeutic, or academic. Both cultures are
modeledby nativemembersand respectfor both
culturesis sought. The emphasis,however,is on
DeafculturefollowingthephilosophythatWalden
House is part of a school for the Deaf for Deaf
students. Therefore,the norms, values,etc., of
that culture are strongly reinforced. This is
perhapsmoreevidentin WaldenHousedueto the
factthatthemajorityof thestaffareDeaf(Walden
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HousehasthehighestpercentageofDeafstaffin
Morespedlicsabout(he-waymwh\C1\'Di:!af"CID\Ute
is valuedin generalwDl be outlinedin other
sectionsof thisarticle.
FamllyServices
The familieswho enterWaldenHouse often
have a history of complex and longstanding
difficulties,both on an individualanda systemic
level. Many havehad socialserviceagencieslabel
themasinadequateparents,neglectful,orabusive.
Theymaypossessrudimentarysignlanguagesldlls
at bestand thushavea very strainedanddistant
relationshipwith their Deaf child. Under such
circumstances,it is veryeasyforadvocatesforthat
child to view theparentswith disdainandblame
them for the child's emotionaland behavioral
problems. Not only is such a view myopic, it is
harmfulto thechild. Whenparentsandschoolare
viewedas adversaries,it createsa loyaltyconflict
for thechildwhich canimpedehislhergrowth.
Realistically,not all familiesare capableof
caringfortheirchildren.We aretalkinghereabout
those for whom reunificationis an appropriate
goal,andour experienceatWaldenHousetellsus
thatthisis by far themajority.
Much hasbeensaidhereaboutthevalueof a
Deaf culturally affirmative program for Deaf
children in terms of increasedself-esteemand
empowerment. It is a model that also has a
positiveimpacton families. This sectionof the
paperwDlfirstprovidea briefsummaryof family
serviceswithin this model. A casepresentation
wDlthenfollow,highlightingsomeof theservices
anddemonstratinghow one falIU1yhasbenefitted
&omthem.
Walden House employs a full-time family
liaisonasa partof itsclinicalteam.Theroleof the
liaisonis toserveasanadvocateandsupporto
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the parents,as well as to coordinatethevarious
fan-mtc1'Ul1!'\t3p'Oi"mubfigl'6r1!fttS,'n'1ir~~m.n
to have someone who is able to emphasize
parents'abilitiesandadvocatefor theirrights.
The followingare specificserviceswhich are
providedor coordinatedby the familyliaison:
Monthly "Famlly Nights-
The primary purpose of these events are
social, though they may at times also serve an
informationalor educationalpurpose. They have
includedsuchthingsasa cookout,a gamesnight,
a presentation of a videotape made by the
students,and an "Italian Restaurant,.in which
studentsmademenusand worked as cooks and
waiters. Interpretersare providedfor all events.
Throughthesesocialgatherings,parentsaregiven
theopportunitytoseetheirchildascompetentand
capableof communicatingin a rich and complex
language. Keeping in mind that themajority of
staff at Walden House are also Deaf, this
immersion in a Deaf environment helps to
normalizedeafnessfor thesefamilies. Over time,
we have observedthatparentsalso becomeless
fearfulof communicatingwith Deaf staffand are
more inclinedto utilize theirown skills for social
conversationratherthan seekout an interpreter.
The factthattheseeventsarealwayswell attended
suggeststhatfamiliesconsiderthemvaluableand
enjoyable.
ASL Oasses
The LearningCenter for Deaf Children
providesASLclassestaughtbyDeafinstructorsfor
all familymembers&eeof charge. Parentsof
WaldenHousestudentsareencouragedtoattend
wheneverpossible.This is notalwaysfeasible,
however,giventhatsomefamiliesarenotwithin
commutingdistance.Whenthereare enough
familiesableto attendweeklyclasses,Walden
Houseprovidesits own ASL class,whichthen
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servesadualfunctionofbringingfamiliesintothe
programon aweektybasis. For familiesunableto
attendclassesat theschool,we providethemwith
informationaboutclassesin theircommunity,give
themASL textsand,in somecases,helptoarrange
tutorialservices.
Family Therapy
The familyliaisonprovidesfamilytherapyto
many WaldenHouse families,thoughthenature
and length of that servicevaries &om family to
family. The determinationof needis dependent
uponmanyfactorsincludingfamilymotivation,the
individualneedsof thechild'shomevisits,andthe
natureof existingoutsideservices.Interpretersare
used for family therapysessionsand, in some
instances,other staff are involved as we11.For
example,a DeafLatino staffmemberworks asan
advocate/co-therapistin sessionswith a Latino
family. This inclusioncommunicatesa respectfor
culturaldifferencesto both the parentsand the
Deaf child and helps the therapistto be aware
when such differences interfere with
communicationandunderstanding.
Consultationson BehaviorManagement
Walden House parents are provided with
concretesuggestionsfor managingproblematic
behaviorsat home. This may sometimesoccur
within a family therapy session, but more
&equentlyinvolveseducationalor residentialstaff
meetingswith parents,either in the home or at
Walden House. It may also involve group
presentationsin which staffroleplayinterventions
toproblemspresentedby parents.
Provisionof Interpreters
The importanceof providingprofessional
interpretingservicesto parents cannot be
underestimated.TheLearningCenteremploys2
fu11-timec rtifiedinterpreterswhoareusedschool-
wideforavarietyofmeetingsandevents.These
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interpretersareusedfor a11WaldenHouse parent
meetingsand parentsalways have the option of
meetingalonewith theirchildwith an interpreter.
In this way, parentand child can communicate
&eelywithout theirusual languagebarriers. The
provisionof thisopportunityshowsrespectfor the
parent/childrelationshipwhile teachingbyexample
about the role and importance of professional
interpreters.
CasePresentation
Alex is a 13-year-oldmale student who
enteredtheWaldenHouse programa year-and-a-
half ago. He and his 15-year-oldhearingsister
(who is also in a residentialtreatmentprogram)
havebeenin thecustodyof theStateDepartment
of SocialServicesfor 2 years. Alex was sexua11y
abusedasa youngchildby a familymend, though
thisdid not becomeknown until afterhe entered
Walden House. His behaviors includephysical
aggressiontowardpeersand adultsandattempts
to coercepeersinto sexualactivity. Parentslive
together and are both employed. They are
extremelyangry at the system for having taken
theirchildrenawayandwant custodyreturned.
The parents'anger is a commonexperience
and further emphasizesthe importanceof the
familyliaisonposition. The fo11owingexamplewill
i11ustratethat point. Alex visits his family two
weekendsa month. One Thursdayeveningprior
to a scheduledvisit, Alex threatenedsuicide.
Fo11owinganemergencyevaluation,WaldenHouse
andDSS decidetocancelthevisit. The directorof
Walden House informed the parents of this
decisionby phone. They had madespecialplans
for the weekend and were furious about the
cance11ation.Their strong relationshipwith the
familyliaison, however,was not effectedby this
decision. Shewasableto contactthemon Friday
afternoonanddiscussalternativeplansforthemto
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seeAlex. Sheinvitedthemtocomethatevening,
which theydid. An interpreterwasprovidedand
the parents met with Alex and the evening
supervisor,who is Deaf. They expressedtheir
concernsandwere supportedby thesupervisor.
They were then given the opportunityto meet
alonewith Alex using the interpreter.Following
thatmeeting,theywerepermittedto takeAlexout
to dinner. When they returned, they brought
dessertfor all staffand children. In this way, a
situationwhich may havealienatedparentsfrom
the programwas used to strengthenthe bond
betweenparentsandstaffand communicatewith
Alex thatWaldenHouseandparentswereworking
togetheron his behalf.
A majorconcernexpressedbytheDepartment
of SocialServicesregardinghis familywas their
inabilitytosetlimits. Whenathome,thechildren
were permittedto do as they pleased. Though
parentsrepeatedlyexpressedtheir ftustration,no
attemptswere made to control the children's
behaviors. During a meetingwith the family
liaison, theparentswere expressingtheirdismay
regardingAlexispersonalhygiene. He refusedto
bathe or wash his hair wheneverhe was home.
The liaisonknew thatAlex showerednightlyand
washedhis hair when at WaldenHouse and felt
thatthismightbe aneasflyachievablegoalfor the
parentsto tackle. She was a150aware that the
parentswereplanningto takehim shoppingthat
weekendfor a much-wantedRedSox jacket. She
thus took the opportunity to propose the
developmentof a behavioralplanathome,similar
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to thepointsystemusedwithinWaldenHouse,
throughwhichAlexcouldearnthejacket:Once
the parentsweresold on theidea,the liaison
involvedresidentialstaff,theidentifiedexpertsin
thedevelopmentandexecutionofsucha plan,to
workwithparents.Theplanwasdevelopedand
Alexearnedthejacket.Theparentswerepleased
with theirsuccess,and Alex viewedthemas
capableofsettinglimits.
SUlDD1a1Y
A Deaf culturaUyaffirmativeprogram does
not only benefittheDeafchildreninvolved. It is a
phnosophicalapproach based on respect and
empowermentand is thus an effectivemodel for
working with familiesas well. Familiesa150have
the opportunityto interactwith Deaf adult role
models. ThishelpsparentstoseethatDeafpeople
are capableand competentand to realize the
potentialin theirown children. Througha wide
range of formalservicesofferedto families, the
utilization of professional interpreters,and the
constantexposureto a predominantlyDeaf staff,
parents gain skflls, insight, and inaeased self
confidence.
In conclusion,WaldenHouseofTheLearning
CenterforDeafChildrenstrivesto instnla senseof
pride and strongculturalidentityin its students.
This is facilitatedby affirmingDeaf cultureand
American Sign Language in aU aspects of
programming.
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